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NCLB Reauthorization Principles 
In order for the promise and goals of NCLB to become a reality, our public education system must recognize its unique obligation to include deaf children in this important educational reform movement.  Children who are deaf are affected not only by most of the same factors influencing the development of hearing children, including early childhood diseases, diversity in their social environments, the socioeconomic status of their parents and so on, but they often do not have access to the language models and interaction at home necessary during the critical years for linguistic, social and cognitive development.  While most students come to school with an age appropriate language base and ready to learn, many deaf children arrive at school with language delays that interfere with learning.  Many deaf students have to come to school to begin to develop a first language.  Schools are then given the responsibility of ensuring that children develop age appropriate language and literacy skills and also learn grade level material at the standard of proficiency established by their state in accordance with NCLB. 
In 1997 Congress recognized the importance of language and communication development when they further specified in IDEA that in the development of IEPs, the IEP team must “consider the communication needs of the child and in the case of the child who is deaf or hard or hearing, consider the child’s language and communication needs, opportunities for direct communications with peers and professional personnel in the child’s language and communication mode, academic level, and full range of needs, including opportunities for direct instruction in the child’s language and communication mode”.  In doing so, Congress clearly recognized that without a strong language and communication base, the potential and prospects for deaf and hard of hearing students to develop age and grade appropriate educational levels and meet statewide standards were indeed compromised.   Educational programming and the assessment of educational progress for deaf and hard of hearing children must reflect this reality.   

CEASD has long supported high standards and the responsibility of its member schools and programs to be accountable for student outcomes.  CEASD also believes that students should have a fair and equitable opportunity to demonstrate what they know and how much they have learned in school.  Therefore CEASD recommends that the reauthorized NCLB include the following:

· 
· For deaf and hard of hearing students, statewide assessments are given in a language they have never heard fully or even heard at all.  Statewide assessments all have subtle, unconscious, but nonetheless very real biases toward those who process language through auditory means alone.  Therefore, States should have flexibility in specifying appropriate accommodations and modifications of high stakes tests for deaf and hard of hearing students, thus allowing those students to demonstrate what they have learned in an equitable manner while at the same time maintaining high standards.
· NCLB should allow all States to use growth models to show proficiency.  Growth models offer schools the opportunity to document the impact of language skills on academic performance and to show how well they have supported their students, even if the students have not made adequate yearly progress.

· No single high stakes assessment should be used to determine proficiency and/or graduation status for deaf students.  Multiple measures of performance must take into account the unique language and communication needs of deaf students and the tremendous variance in exposure to meaningful language and communication during formative years.
· Since many deaf students do not learn English in the same way that hearing students do, it is logical that they should be able to demonstrate their reading ability through other than phonics-based approaches.  Phonics-based approaches alone are simply not appropriate for use with children who cannot hear.

· Teachers teaching specific populations should have the credentials and skills needed to be effective with that population.  For example, deaf children should receive instruction from teachers who are highly qualified in deaf education and highly qualified in core academic subjects.   (See CEASD’s Highly Qualified Teachers Position Paper, www.ceasd.org.) However, since there is a drastic shortage of certifiable teachers of the deaf, HOUSSE options to become highly qualified in core academic subject areas should not be eliminated.
· Schools that allow students with disabilities to take longer than the usual time to graduate should not be penalized.  The Individuals with Disabilities Education Act allow students to stay in school through age 21, and students who need more time to master the grade level curriculum should receive it.  Schools that serve a high number of students under IDEA, such as specialized schools for deaf children, should not be held to the time frame for graduation established for schools serving few disabled children.

· 
· Federal, state, and local initiatives that provide resources to assist schools in meeting NCLB standards should include schools and programs that serve deaf students.  Deaf and hard of hearing students, with their unique language and communication needs, are often overlooked in this allocation of resources.  Educators of students who are deaf or hard of hearing should have access to whatever information and assistance is available to all other students to support them in meeting NCLB standards.
Founded in 1868, CEASD is committed to the promotion of excellence within a continuum of equitable educational opportunities for all children and adults who are deaf or hard of hearing.  CEASD advocates on behalf of individuals who are deaf or hard of hearing and supports the efficient and effective management of schools, programs, program service centers, and governmental units offering educational and related programs and services.  CEASD's membership consists of over 100 member schools and programs serving over 12,000 deaf and hard of hearing children and their families.
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