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This is a comparison of some of the new provisions in the Individuals with Disabilities Education Improvement Act of 2004 with comparable provisions from the IDEA Amendments of 1997.  It focuses on sections of particular interest to persons concerned with the education of deaf and hard of hearing children age 0-21.  It is not a list of all changes to the law.

Where indicated, “Report Language” is taken from the report that accompanied the bill.  The report was written to help clarify the statute by the Congressional conference committee that finalized the bill.

Title I – Amendments to the Individuals with Disabilities Education Act

PART A – GENERAL PROVISIONS

Definitions

Assistive Technology Device

This definition has been amended to exclude “a medical device that is surgically implanted, or the replacement of such device.”  This section seems to say that devices such as cochlear implants are not required to be provided under IDEA.

Core Academic Subjects

The term has the meaning given it in the Elementary and Secondary Education Act (ESEA, also called No Child Left Behind).   That law defines core academic subjects as “English, reading or language arts, mathematics, science, foreign languages, civics and government, economics, arts, history, and geography.”

Highly Qualified Teachers

Special education teachers must be highly qualified under the ESEA definition and meet the IDEA highly qualified requirements:

· Special education teachers must

· be certified in special education, or 

· must have passed the State special education teacher licensing examination, and 

· hold a license to teach as a special education teacher.  

· Teachers must not have had certification or licensure requirements waived, and they must have at least a bachelor’s degree.

· Special education teachers teaching core academic subjects based on alternate (i.e., lower) achievement standards must 

· meet the highly qualified provisions of ESEA for elementary, middle, or secondary school teachers who are new or not new to the profession, or 

· meet the requirements as applied to new or not new elementary school teachers, or 

· in the case of instruction above the elementary level, have subject matter knowledge appropriate to the level of instruction being provided.

· Special education teachers teaching multiple subjects may 

· meet the requirements for any elementary, middle, or secondary school teacher who is new or not new to the profession, or 

· in the case of teachers who are not new, demonstrate competence using a high, objective, uniform state standard of evaluation (HOUSSE) covering multiple subjects.  

· in the case of new special education teachers teaching multiple subjects who are highly qualified in math, language arts, or science, demonstrate competence in the other core academic subjects under a HOUSSE, not later than two years after the date of employment.

A teacher who is highly qualified under this section shall be considered highly qualified for purposes of the Elementary and Secondary Education Act. 

Report Language:

“The Conference Committee intends to clarify that, for the purposes of the Elementary and Secondary Education Act of 1965 and the Individuals with Disabilities Education Act, a special education teacher who provides only consultative services to a highly qualified teacher (as such term is defined in section 9101 (23) of the Elementary and Secondary Education Act of 1965) should be considered a highly qualified special education teacher if such teacher meets the requirements of [this section] of this legislation. Such consultative services do not include instruction in core academic subjects, but may include adjustments to the learning environment, modifications of instructional methods, adaptation of curricula, the use of positive behavioral supports and interventions, or the use of appropriate accommodations to meet the needs of individual children.

“Under the Elementary and Secondary Education Act of 1965, each state was charged with developing a “high, objective, uniform state standard of evaluation” (HOUSSE) to provide teachers with another avenue through which to demonstrate the subject mastery

requirements of the “highly qualified” definition. Some states have developed HOUSSE

standards for special education teachers. With the passage of this legislation, the

Conference committee intends to clarify that under the Elementary and Secondary

Education Act of 1965, states may allow special education teachers to utilize a HOUSSE

which applies to all teachers or adapt a HOUSSE to accommodate special education

teachers, including a HOUSSE that consists of a single evaluation to cover multiple

subjects. Such adaptations or accommodations must not, however, establish a lesser

standard for the content knowledge requirements of special education teachers compared

to the standards for general education teachers. The Conference committee encourages all

states to explore these options.

“It is the conferees’ intent that any new special education teacher teaching one core

academic subject shall demonstrate competency by passing a rigorous State academic

subject test in that subject, or successful completion in that subject of an academic major, a graduate degree, coursework equivalent to an undergraduate academic major, or advanced certification or credentialing. Any special education teacher who is not new to the profession and who teaches one core academic subject must, by the end of the 2005-2006 school year, pass a rigorous State academic subject test in that subject, complete in that subject an academic major, a graduate degree, coursework equivalent to an undergraduate academic major, or advanced certification or credentialing, or complete a high objective uniform State standard of evaluation.

“The bill requires special education teachers to have obtained full State certification as

special education teachers, but it does not prevent general education and other teachers

who are highly qualified in particular subjects from providing instruction in core academic subjects to children with disabilities in those subjects. For example, a reading specialist who is highly qualified in reading instruction, but who is not certified as a special education teacher, would not be prohibited by this provision from providing reading instruction to children with disabilities.

“In special cases where such children also receive instruction in one or more core academic subjects at an instructional level above the basic elementary school curriculum, the Conferees fully intend for such instruction to be provided by a highly qualified teacher demonstrating a high level of competency in each of the core academic subjects taught. Such instruction could be provided by a highly qualified teacher in the general education classroom or by such teacher providing instruction in a self-contained classroom. Such competency shall be demonstrated consistent with the requirements of this section and with those of section 9101 of the Elementary and Secondary Education Act of 1965.”

Related Services

“Interpreting services” are included as a related service. “A medical device that is surgically implanted, or the replacement of such device” is excluded as a related service.

Universal Design

“Universal design” has the definition given in the Assistive Technology Act of 1998: “a concept or philosophy for designing and delivering products and services that are usable by people with the widest possible range of functional capabilities, which include products and services that are directly usable (without requiring assistive technologies) and products and services that are made usable with assistive technologies.”  This term is used with reference to assessments in IDEA.    

Paperwork Reduction

The Secretary of Education is authorized to grant waivers of paperwork requirements for Part B to 15 States for up to four years.  The Secretary will report on the effectiveness of these waivers in reducing paperwork while improving positive outcomes for children.

PART B – ASSISTANCE FOR EDUCATION OF ALL CHILDREN WITH DISABILTIES

Authorization; Allotment; Use of Funds: Authorization of Appropriations

State-Level Activities

States are required to carry out monitoring, enforcement, complaint investigation, and mediation.  States are authorized to carry out support and direct services, services for children enrolled in State-operated or State-supported schools, development and provision of alternate assessments, and other activities.  (IDEA ’97 included authorization of support for services for children enrolled in State-operated of State-supported schools under a different section.)  States are authorized to provide supplemental educational services (such as tutoring) to children in schools identified for improvement on the basis of the assessment results of children with disabilities.

Local Education Agency Risk Pool

States shall have the option to reserve 10 percent of their State-level activity funding to assist LEAs to pay for services for “high need” children, that is, students for whom services cost more than three times the annual per pupil expenditure in the State. 

Appropriations

This bill authorizes increases in funding, bringing the authorization level to $26 billion in the year 2011.  (However, see Local Educational Eligibility, Adjustment to Local Fiscal Effort in Certain Fiscal Years (below), which permits LEAs to use some of these funds for non-IDEA educational purposes.)  IDEA ’97 did not authorize specific appropriations for Part B.  It used the language “such sums as may be necessary.”  

State Eligibility

Least Restrictive Environment

The first part of this section remains the same as in IDEA ‘97: “To the maximum extent appropriate, children with disabilities, including children in public or private institutions or other care facilities, are educated with children who are not disabled, and special classes, separate schooling or other removal of children with disabilities from the regular educational environment occurs only when the nature or severity of the disability of a child is such that education in regular classes with the use of supplementary aids and services cannot be achieved.” 

The second paragraph of this section is modified:  “A State funding mechanism shall not result in placements that violate the [LRE] requirements, and a State shall not use a funding mechanism by which the State distributes funds on the basis of the type of setting in which a child is served that will result in the failure to provide a child with a disability a free appropriate public education according to the unique needs of the child as described in the child’s IEP.” States must modify funding mechanisms that do not comply with this requirement. 

Report Language:

“The conferees are concerned that some States continue to use funding mechanisms that provide financial incentives for, and disincentives against, certain placements. It is the intent of the changes to [this section] to prevent State funding mechanisms from affecting appropriate placement decisions for students with disabilities.

“The law requires that each public agency shall ensure that a continuum of alternative placements (instruction in regular classes, special classes, special schools, home instruction, and instruction in hospitals and institutions) is available to meet the needs of children with disabilities for special education and related services.  State funding mechanisms are in place to ensure funding is available to support the requirements of this provision, not to provide an incentive or disincentive for placement.  Part B’s LRE principle is intended to ensure that a child with a disability is served in a setting where the child can be educated successfully in the least restrictive environment.  Through the Individual Education Plan (IEP) process the Team shall make placement decisions that are individually determined on the basis of each child’s abilities and needs.  The new provisions in this section were added to prohibit States from maintaining funding mechanisms that violate appropriate placement decisions, not to require States to change funding mechanisms that support appropriate placements decisions.”

Children in Private Schools

Extensive new provisions give children who are parentally-placed in private schools the right to special education and related services.  IDEA ’97 had significantly weaker requirements for providing services to these children.

Participation in Assessments

All children with disabilities are included and State and district-wide assessments.  States or LEAs must establish guidelines for the provision of appropriate accommodations.  The State or LEA must develop guidelines for participation in alternate assessments that are aligned with challenging student academic achievement standards and those that are aligned with alternate achievement standards.

Universal Design

The SEA or LEA shall use universal design principles for assessments.

Access to Instructional Materials

There is established a National Instructional Materials Access Center and a requirement that States ensure that materials provided for blind persons or other persons with print disabilities are accessible. 

Local Educational Agency Eligibility

Adjustment to Local Fiscal Effort in Certain Fiscal Years

IDEA has included a requirement that Federal funds supplement, not supplant, local funds.  However, the new IDEA provides that, for any fiscal year for which the allocation received by the LEA exceeds the amount it received the previous year, the LEA may reduce the level of IDEA expenditure otherwise required by up to 50 percent of the amount of the excess.  (In other words, in Year 1 the LEA receives 100.  In Year 2 the LEA receives 110.  In Year 2 the LEA may reduce its own IDEA spending by 5.)  If the LEA does so, that amount must be used for ESEA activities.  IDEA ‘97 allowed LEAs to treat as local funds up to 20 percent of the amount of increase over the previous year once appropriations reached a certain point.

Early Intervening Services

LEAs may use funds for “early intervening services” for students who have not been identified as needing special education but who are having problems in school.

High Cost Education and Related Services

LEAs may use funds for cost or risk sharing funds, consortia, or cooperatives to pay for high cost special education and related services.

Purchase of Instructional Materials

LEAs may coordinate with the National Instructional Materials Access Center.  In any case, LEAs will provide instructional materials to blind persons or other persons with print disabilities in a timely manner.

State Agency Flexibility

States that have paid 100 percent of the non-Federal share of IDEA expenditures are permitted to limit increases in their spending when Federal funds increase.  Children must continue to receive a free appropriate public education, and funds resulting from the limit in increase must be used for educational purposes. 

Evaluations, Eligibility Determinations, Individualized Education Programs, and Educational Placements

Changes have been made in this section to measure and improve academic achievement and to streamline the IEP process.

Conduct of Evaluation

Evaluations must be ”provided and administered in the language and form most likely to yield accurate information on what the child knows and can do academically, developmentally, and functionally, unless it is not feasible to so provide or administer.”

IDEA ’97 required that evaluations be “provided and administered in the child’s native langue or other mode of communication, unless it is clearly not feasible to do so.”

Individualized Education Programs

IEPs must include “a statement of the child’s present levels of academic achievement and functional performance . . .”  IDEA ’97 required “a statement of the child’s present levels of educational performance . . .”

“For children with disabilities who take alternate assessments aligned to alternate achievement standards, a description of benchmarks or short-term objectives” is required.  

IDEA ’97 included benchmarks and short-term objectives for any student.

IEP annual measurable goals must now include “academic and functional goals.”

The special education and related services and supplementary aids and services provided should be based on peer-reviewed research to the extent practicable.  

IEPs must include a statement of individual “appropriate accommodations” necessary to measure the academic achievement and functional performance of the child on State and districtwide assessments.  IDEA ’97 referred to “modifications” in assessments.  (“Accommodations” is a legal term used to refer to such services as captioning and interpreting.  “Modifications” usually refer to changes in the test.)

Transition assessments and goals must be included on IEPs to be in effect when the child is 16 and updated annually thereafter.  IDEA ’97 had transition planning beginning at age 14.

No additional information is required in a child’s IEP beyond what is explicitly required in this section.

IEP Team

A member of the IEP Team shall not be required to attend an IEP meeting if the parent and LEA agree that the attendance of that person is not necessary because that individual’s area of curriculum or related services is not being discussed.

If an IEP meeting does involve an IEP Team member’s area, that individual may be excused from the meeting if the parent and LEA consent and if the member submits input in writing to the IEP Team.

A parent’s agreement and consent under these two sections shall be in writing.

Transition from Part C to Part B

To ensure a smooth transition, a parent of a child previously served under Part C may request that an invitation to the IEP meeting be sent to a representative of the Part C system.

Report Language:

“The Conferees recognize that ensuring that a smooth transition from the Part C system to the Preschool Program or to school is vital for a child's educational success. It is the Conferees' intent that during the initial IEP meeting for a child transferring from the Part C program the types of services the child received as part of the IFSP are discussed.  The Conferees understand that services provided through the Part B program may differ in frequency, duration, and environment, however, the IEP Team should explain the changes in services in the initial IEP meeting.  The Conferees do not intend that a State or district reduce any service a child would be otherwise eligible for under Part B.”

Program for Children Who Transfer

A state or school district to which a child with an IEP transfers must provide services comparable to those in the current IEP until a new IEP can be developed.

Development of the IEP

As in IDEA ’97, the IEP Team must consider the strengths of the child, the concerns of the parents for enhancing the education of their child, and the results of the initial evaluation or most recent evaluation of the child.  IDEA 2004 also requires that the IEP Team consider the academic, developmental, and functional needs of the child.

Report Language:

“The Conferees understand that the development of a child’s IEP involves many

considerations and decisions on how best to create an education program that serves the needs of the individual child. The Conferees intend that the uniqueness of each child help guide these decisions, including the child’s strengths, characteristics, and background when developing the IEP.”

Consideration of Special Factors

IDEA 2004 states:  “. . . [I]n the case of a child who is deaf or hard of hearing, consider the child’s language and communication needs, opportunities for direct communications with peers and professional personnel in the child’s language and communication mode, academic level, and full range of needs, including opportunities for direct instruction in the child’s language and communication mode”  This language is unchanged from IDEA ’97.  Report language from IDEA ’97 that referenced the 1992 Deaf Students Education Policy Guidance was not retained.

Agreement, Consolidation, and Amendments

In making changes to the child’s IEP after the annual IEP meeting, the parent and LEA may agree not to convene an IEP meeting and instead may develop a written to document to amend the child’s IEP.

To the extent possible the LEA shall encourage the consolidation of reevaluation meetings for the child and other IEP Team meetings for the child.

Changes to the IEP may be made by either the entire IEP Team or by amending the IEP rather than by redrafting the entire IEP.  Upon request a parent shall be provide with a revised copy of the IEP with the amendments incorporated.

Multi-Year IEP Demonstration 

Up to 15 States will be approved to develop three year IEPs designed to coincide with students’ natural transition points.  The multi-year IEP would be optional for parents, require informed consent, and include goals and a process for review.  The Secretary will submit an annual report on implementation of this provision. 

Alternative Means of Meeting Participation

Parents and LEAs may agree to use alternative means of meeting participation such as video conferences and conference calls.

Procedural Safeguards

Copy of Procedural Safeguards

A copy of the procedural safeguards shall be given to the parents only once a year and upon initial referral or parent request for evaluation, upon the first occurrence of the filing of a complaint, and upon request by a parent.  An LEA may place a copy of its procedural safeguards notice in its website. 

Due Process Hearings

Resolution Session – Within 15 days of a parent’s complaint, and prior to the opportunity for an impartial due process hearing, the LEA shall convene a meeting with the parents and relevant members of the IEP Team where the parents discuss their complaint and the LEA is provided the opportunity to resolve the complaint.  The LEA’s attorney is not permitted to be present unless the parent’s attorney is also present.  If agreement is reached in this meeting, the parents and LEA shall sign a binding document to that effect.

There is a new time limit for filing a complaint.  The parent or agency has up to two years after the time the parent or agency knew or should have known of the alleged action that forms the basis of a complaint.

In most cases, a decision made by the hearing officer shall be made on substantive grounds as to whether the child received a free appropriate public education, not on procedural grounds.  A hearing officer may find that a child did not receive a free appropriate public education based on procedural inadequacies only in certain cases.

Placement in Alternative Educational Setting

The discipline provisions have been reorganized although they remain substantially the same.

Monitoring, Technical Assistance, and Enforcement

The name of this section has been changed from “Withholding and Judicial Review.”

Monitoring

IDEA monitoring now focuses on specific quantifiable indicators in priority areas, including provision of a free appropriate public education in the least restrictive environment, State exercise of general supervisory authority, and disproportionate representation of racial and ethnic groups in special education.  

State Performance

Each State shall have a performance plan that evaluates the State’s efforts to implement the requirements and purposes of this part.  The Secretary will review States’ performance plans.  If the Secretary determines for two consecutive years, that a State needs assistance in implementing IDEA requirements, the Secretary shall advise the State of sources of technical assistance, direct the use of State funds on the areas that need assistance and/or identify the State as a high-risk grantee and impose special conditions on the grant.  If the Secretary determines for three or more consecutive years that a State needs intervention, the Secretary shall take further action, including withholding funds (which is an option available under IDEA ‘97).

Administration

The Secretary shall publish and disseminate model forms for the IEP, IFSP, notice of procedural safeguards, and prior written notice.

Preschool Grants

The scope of Part C has been expanded to serve children older than three.

For Early Intervention

Part B preschool funds may be used to provide early intervention services (which shall include an educational component that promotes school readiness and incorporates preliteracy, language, and numeracy skills) to children in accordance with Part C until such children enter kindergarten.

Part B preschool funds may be used to continue service coordination or case management for families who receive Part C services.

PART C – INFANTS AND TODDLERS WITH DISABILITIES

Definitions

Early Intervention Services

This section includes “sign language and cued language services” as services that may be provided.

Report language:

“Conferees commend the Office of Special Education & Rehabilitative Services for

developing updated early intervention materials that set out the full range of options for families with deaf and hard of hearing children who now have the potential to develop age appropriate language in whatever modality their parents choose. Dramatic improvements in hearing technology, both hearing aids and cochlear implants, provide new opportunities for families who wish to pursue spoken language for their child with hearing loss. These new materials and efforts further the goals of the IDEA that early intervention personnel actively provide comprehensive and bias-free information on the range of language options available to a child with hearing loss, including the benefits of early amplification and/or early implantation of a cochlear implant.”

Qualified personnel

Report language clarifies that teachers of the deaf should be considered as being part of “special educators” in this category.

Report Language:

“The conferees intend that the term ‘special educators’ includes teachers of the deaf. The conferees recognize that with the recent dramatic rise in newborn hearing screening, more infants are being identified with hearing loss early and they need the services of teachers of the deaf who can meet their language and communication needs.”

Infant or Toddler with a Disability         

At a State’s discretion, children who have been in Part C and are eligible for Section 619 (preschool program), may stay in Part C as long as the program includes an educational component that promotes school readiness and incorporates pre-literacy, language, and numeracy skills.  Parents must receive written notification of their rights and responsibilities in determining whether their child will continue to receive services under this part or under Section 619 programs.

Requirements for a Statewide System

State Plan

A State must ensure that appropriate early intervention services are based on scientifically based research, to the extent practicable.  

Natural Environment Policies

The definition of “natural environment” has been modified.  The new definition is:

“To the maximum extent appropriate, early intervention services are provided in natural environments; and 

“the provision of early intervention services for any infant or toddler with a disability occurs in a setting other than a natural environment that is most appropriate, as determined by the parent and the individualized family service plan team, only when early intervention cannot be achieved satisfactorily for the infant or toddler in a natural environment.”  

The IDEA ’97 definition was:

“To the maximum extent appropriate, early intervention services are provided in natural environments; and

“the provision of early intervention services for any infant or toddler occurs in a setting other than a natural environment only when early intervention cannot be achieved satisfactorily for the infant or toddler in a natural environment.”

Report Language:

“The legislation amends current law to recognize that there may be instances when a child’s individualized family service plan cannot be implemented satisfactory in the natural environment.  The Conferees intend that in these instances, the child’s parents and other members of the individualized family service plan team will together make this determination and then identify the most appropriate setting in which early intervention services can be provided.”

Part C Until Elementary School

States may offer parents the option of having their child remain in Part C until entrance into elementary school.  Services must include an educational component that promotes school readiness and incorporates preliteracy, language, and numeracy skills.  Children who are served under Part C are not required to be provided with a free appropriate public education.  (FAPE is required under Part B, not Part C.)

Individualized Family Service Plan

IFSP goals must cover pre-literacy and language skills and must be based on peer-reviewed research to the extent practicable.

PART D – NATIONAL ACTIVITIES TO IMPROVE EDUCATION OF CHILDREN WITH DISABILITIES

Subpart 1 – State Personnel Development Grants 

The name of this section was changed from State Program Improvement Grants for Children with Disabilities.  While IDEA ’97 placed a heavy emphasis on personnel preparation here, the new IDEA focuses only on such preparation in this section. A number of changes have been made to bring this section in line with the letter and spirit of the ESEA, including an emphasis on scientifically based instruction and meeting the highly qualified and achievement assessment requirements.  SEAs are eligible for these grants.  SEAs must work in partnership with LEAs and other State agencies such as institutions of higher education, as well as other persons and organizations involved with the education of children with disabilities.  

Subpart 2 – Personnel Preparation, Technical Assistance, Model Demonstration Projects, and Dissemination of Information

Section 662.  Personnel Development to Improve Services and Results for Children with Disabilities 

ESEA

As with the State Personnel Development Grants, changes have been made to bring this section in line with the letter and spirit of the ESEA.

Beginning Special Educators

There is enhanced support for beginning special educators, including adding a fifth year to teacher preparation programs for an extended clinical learning opportunity, and creating teacher-faculty partnerships between institutions of higher education and LEAs.

Low Incidence Disabilities

The section to train personnel to serve children with low-incidence disabilities is unchanged except for two items:  mention of universally designed and assistive technologies to enhance children’s learning and to improve communication with parents, and mention of children with low incidence disabilities and limited English proficiency.  This section includes training for interpreters for deaf and hard of hearing children, as did IDEA ‘97.

Preference for Projects

The Secretary may give preference to training projects that demonstrate collaboration between an eligible entity and an LEA that promotes recruitment and retention of highly qualified personnel to serve children with low incidence disabilities.

Entities eligible for these grants include SEAs, LEAs, public charter schools, institutions of higher education, other public agencies, and others. The Secretary may give preference to institutions of higher education that are educating regular education personnel to meet the needs of children in integrated settings, educating special education personnel to work in collaboration with regular educators in integrated settings, and preparing individuals with disabilities and from groups that are underrepresented in the profession.  

Technical Assistance, Demonstration Projects, Dissemination of Information, and Implementation of Scientifically Based Research

Funds are granted for implementing effective strategies for addressing inappropriate  behavior of students, improving the development of valid assessments, and applying scientifically based findings to facilitate systemic changes in personnel training.  In addition, funds may be granted for several other authorized activities, including providing single-State and multi-State technical assistance and in-services training to programs and agencies service groups of children with low incidence disabilities and their families.  This latter provision was carried over from IDEA ’97.

The Secretary shall support projects that link States to technical assistance resources and shall make research and related products available through libraries, electronic networks, parent training projects, and other sources.

Studies and Evaluations

The Department’s new Institute of Education Sciences is responsible for carrying out studies and evaluations.  The Secretary shall carry out a national assessment of activities carried out with Federal funds under this title to measure their effectiveness and to provide information at the Federal, State, and local level.  

Topics of the assessment include types of programs that have demonstrated the greatest likelihood of helping students reach State academic standards, implementation of professional development activities, and preventing school drop out.

The Secretary shall carry out a national study on accountability for students held to alternative achievement standards.  The Secretary may support other studies, such as those on State and local needs for professional development and parent training that can reduce the need for disciplinary actions involving children with disabilities. 

Interim Alternative Educational Settings, Behavioral Supports, and Systematic School Interventions

The Secretary may support safe learning environments by improving the quality of interim alternative educational settings and providing increased supports and research-based, systemic interventions in schools.  These interventions are meant to have a systemic impact on school environments rather than provide isolated assistance.

Subpart 3 – Supports To Improve Results for Children With Disabilities

This includes Parent Training and Information Centers and Community Parent Resource Centers 

Technology Development, Demonstration, and Utilization, Media Services, and Instructional Materials

Authorized activities include research on and promoting the use of universally designed

technologies, using systems to provide parents and teachers with information concerning children with reading disabilities, and supporting the use of Internet-based communications for students with cognitive disabilities.

Captioning

The Secretary shall support educational media activities that are designed to be of educational value in the classroom setting to children with disabilities. IDEA 2004 limits funding to classroom uses, while IDEA ’97 supported educational media activities in general.

The Secretary shall support providing video description, open captioning, or closed captioning, that is appropriate for use in the classroom setting, of television programs, videos, other materials, including programs and materials associated with new and emerging technologies (but only until September 30, 2006), and distributing materials through such mechanisms as a loan service.  The September date is a Federal Communications Commission mandated deadline for the provision of television captioning.

Cultural Experiences

Authorization to provide cultural experiences related to the deaf and hard of hearing community has been eliminated.  

National Instructional Materials Access Center

This center will provide access to print instructional materials to blind and other persons with print disabilities.  

Funding

A minimum of four million dollars is required to be provided for the postsecondary and adult education needs of deaf persons.  This is maintained from previous law and in the past has gone to fund the Postsecondary Education Programs Network (PEPNet).  A minimum of $12,832,000 is required to be provided for deaf-blind children. 

TITLE II

A National Center for Special Education Research is established in the Institute of Education Sciences.  It will be headed by a Commissioner for Special Education Research.



